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Abstract 
The prevalence of conflict among adolescents is very common. At times adolescents use violence to handle 
conflicts. As such, this problem needs to be addressed. This quasi-experimental study investigated the 
effectiveness of Peer Conflict Resolution Focused Counseling (PCRC) in promoting peaceful behavior 
(nonviolence and hostility, conflict resolution strategies, and peaceful friendship) among adolescents. 
Participants were 80 senior high school students in Mataram, Indonesia. Instruments used were Aggression 
Questionnaire (AQ) for nonviolence and hostility, Conflict Dynamic Profile (CDP) for conflict resolution 
strategy, and Human Relation Skill Questionnaire Scale for measuring peaceful friendship. Results showed that 
the experimental group had significantly higher scores than the control group on peaceful behavior. This implies 
that counseling, particularly PCRC was effective in promoting peaceful behavior among adolescents.  
Keywords: counseling, conflict resolution, adolescents, peaceful behavior, nonviolence 
1. Introduction 
Interpersonal conflict is inevitable at all stages in life. It is common to find adolescents experiencing conflicts 
with their peers (Wheeler, 1994). In Indonesia, conflicts among adolescents are very rampant (Latipun, 2005). 
Often these adolescents used violence as a way to solve their conflicts (Aryanto, 1992). Studies in America 
showed that 90% of adolescents could not solve their conflicts, 25% preferred using force, violence, and fights to 
solve their conflicts (Winter et al., 2005).  
Promoting peaceful behavior among adolescents can be very difficult. Peaceful behavior represents the attitude, 
the way, the attempt, and the habit of an individual in promoting, strengthening, improving peaceful feeling 
towards himself and others from the wider community. The difficulties in promoting and improving peaceful 
behavior among adolescents are due to both internal (Park and Antonioni, 2007; Yelsma and Yelsma, 1998) and 
external factors (Johnson and Johnson, 1995). In maintaining peaceful behavior among students, schools 
frequently apply strict control over the students (Bennett-Johnson, 2004; Page and Hammermeister, 1997). Not 
many schools use educational approach in solving conflicts among students. Generally, there are three 
educational approaches commonly used by schools to solve peer conflicts: (1) peace education which is 
integrated into the school curriculum, (2) constructive problem solving training, and (3) peer mediation and 
negotiation (Gerstein and Moeschberger, 2003; Johnson and Johnson, 1995; Laursen et al., 2001; Newman et al., 
2001; Zhang, 1994).  
Conflict resolution programs at schools are rarely put into practice (Theberge and Karan, 2004). Only 8% of 
students involved in the programs actually applied what they learned in the program in their daily lives. It was 
also proven that these programs were not effective. The lack of trust in handling conflicts among students 
inhibited the effectiveness of the programs (Theberge and Karan, 2004). 
In order to promote and improve peaceful behavior, it is necessary to use an appropriate strategy in the form of a 
constructive conflict resolution. A study done in Indonesia by Latipun (2005) found that most of the school 
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principals (97%) believed that counseling was one of the strategies that was effective in preventing and solving 
peer conflict. It is also believed that counseling is able to improve the relationship among students and promote 
peace in the schools. The main concern however, is how to conduct counseling that is effective in solving peer 
conflicts among adolescents. Latipun (2005) reported that 80% of school principals in Indonesia assumed that 
school counselors were responsible for handling students’ social and psychological problems. Thus, it was 
important that school counselors have a proper guideline as to how to resolve conflicts among students. These 
led to the purpose of this study that was to ascertain the effectiveness of peer conflict resolution counseling using 
person-centered approach in promoting and improving peaceful behavior among adolescents. The current study 
also aimed to find out the effectiveness of counseling in improving peaceful behavior based on sex, personality, 
self-esteem, locus of control, and attachment to parents.  
2. Methods 
2.1 Research Design 
The current study used the pre-test and post-test research design. The pre-test was conducted a week before the 
intervention, while the post-test was conducted a week after the intervention. The control group was given PCRC 
after the post-test. The dependent variable for this study was peaceful behavior while the moderators were self 
esteem, locus of control, attachment with parents and personality. 
2.2 Participants and Procedures  
A total of 1,373 senior high school students in Mataram, Indonesia went through a pre-selection process to 
determine their experience of conflicts with their peers. During the first stage of selection, the students had to 
answer simple questions on the state of their friendship with their peers. Their responses to the questionnaires 
revealed that 202 students (14.7%) were in conflict with peers. The second stage of selection involved personal 
interview of the 202 students by the researcher. The purpose of the interview was to be doubly certain that the 
students were really involved in conflicts with their peers and were suitable to participate in the study. The 
results of the interview indicated that 96 students were suitable and willing to participate in the study. However, 
16 students decided to withdraw from participating in the experiment because the timing of the experiment did 
not fit in with their schedules. Thus, the final number of participants was 80. The participants were divided into 
two groups; the experimental group (40 students) and the control group (40 students).  
It is quite common that in one conflict case, three or four students were involved. Therefore, in cases where more 
than three students were involved in a particular conflict, only two students were found to be more involved in 
the main problem of the group. These students were then chosen as subjects for this study. The subjects taken as 
samples were also the conflict pairs with similar sex. The experimental group consisted of 19 conflict cases (17 
dyadic conflict cases and 2 triadic conflict cases), while the control group consisted of 18 conflict cases (14 
dyadic conflict cases and 4 triadic conflict cases). The characteristic of the subjects are shown in Table 1. (refer 
Table 1) 
Table 1. The subjects’ characteristics: age, sex, grade, socio-economic status, and residence 
Characteristic Experimental Group (N=40) Control Group (N=40) 
1. age 16-19 years old  
(M = 16.90; SD = .96) 
16-19 years old  
(M = 16.80; SD = .72) 
2. Sex 
  Male 
  Female 
 
20 students (25%) 
20 students (25%) 
 
20 students (25%) 
20 students (25%) 
3. Grade 
  Grade IV 
  Grade V 
  Grade VI 
 
15 students (18.75%) 
21 students (26.25%) 
4 students (5.00%) 
 
13 students (16.25%) 
23 students (28.75%) 
4 students (5.00%) 
4. Social class 
  Low 
  Middle  
 
22 students (27.50%) 
18 students (22.50%) 
 
21 students (26.25%) 
19 students (23.75%) 
5. Residence 
  With mother / father only 
  With both parents 
 
8 students (10.00%) 
32 students (40.00%) 
 
3 students (3.75%) 
37 students (46.25%) 
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2.3 Counseling Intervention 
The independent variable for this study was the counseling intervention which is Peer Conflict Resolution 
Focused Counseling (PCRC), given to the experimental group. The experimental group received six sessions (60 
minutes for each session) of PCRC which is made up of two sessions of individual counseling and four sessions 
of paired counseling (where both parties in conflict were counseled together or in negotiation).  
The first session was conducted by giving individual counseling to the first, second, or third client. The second 
session involved in preparing the participants for the negotiation stage which is in the third session. During the 
third, fourth, fifth and sixth sessions, counseling were conducted in pairs, aiming at reconciling the conflicted 
participants with the objective of solving their problems. During the process, the counselor also acted as the 
mediator.  
2.4 Instruments  
Peaceful behavior: Peaceful behavior may be seen from several aspects (Clayton et al., 2001; Gerstein and 
Moeschberger, 2003; Nelson and Christie, 1995). In the current study, peaceful behavior contained three aspects: 
(1) nonviolence and hostility, (2) conflict resolution strategies, and (3) peaceful friendship. Nonviolence and 
hostility constitute peaceful behaviors that prevent and dismiss aggressive behavior towards other people and 
environment, avoid annoying behavior, provocation, and hostility towards other people. Conflict resolution 
strategy is peaceful behavior in the form of individual capabilities to solve interpersonal conflicts both 
constructively and destructively. Peaceful relationship is peaceful behavior in the form of individual capability in 
building a good relationship with other parties for the sake of strengthening friendship in any condition. 
Nonviolence and hostility was measured by Aggression Questionnaire (AQ) (Buss and Perry, 1998). AQ 
contained items on physical and oral aggressive behavior, anger, and hostility to other people. The instrument 
contained 24 items with 6 points Likert scale (1=strongly disagree to 6=strongly agree). The test done on 
Indonesians showed that the validity coefficient of correlation between items and the total was r = 0.19 to 0.47, 
p<0.001, with Cronbach alpha α=0.79. 
Conflict resolution strategy was measured by Conflict Dynamic Profile (CDP) (Davis et al., 2004). CDP 
contained items on the individual style aspects in conflict resolution: active-constructive, passive-constructive, 
active-destructive, and passive-destructive. The scale consisted of 13 items with 6-point Likert-type scale 
(1=strongly disagree to 6=strongly agree). The test done on Indonesians showed that the validity coefficient of 
correlation between items and the total was r = 0.14 to 0.44, p<0.05, with Cronbach alpha α=0.68. 
Peaceful friendship was measured by Human Relation Skill Questionnaire Scale (FQQ) (Malhi, 2004), 
consisting of global aspects of individual ability in building relationship with other people. The scale consisted 
of 15 items with 6-point Likert-type scale (1=strongly disagree to 6=strongly agree). The validity coefficient of 
correlation between items and its total was r = 0.14 to 0.44, p<0.05, with Cronbach alpha α=0.68. 
Self-esteem was measured by Rosenberg’s Self-esteem Scale (SES) (Robinson et al., 1991). The instrument 
contained 9 items with 6-point Likert-type scale (1=strongly disagree to 6=strongly agree). The validity 
coefficient correlation between items and its total was r = 0.31 to 0.54, p<0.01, with Cronbach alpha α=0.77. 
Locus of control was measured by Locus of Control Scale (LoCs) (Ghorpade et al., 1999). The instrument 
consisted of 11 items with 6-point Likert-type scale (1=strongly disagree to 6=strongly agree). The validity 
coefficient of correlation between items and total was r = 0.19 to 0.60, p<0.01, with Cronbach alpha α=0.76. 
Attachment with parents was measured by Inventory of Parent and Peer Attachment (IPPA) (Armsden and 
Greenberg, 1987). The instrument consisted of 27 items with 6-point Likert-type scale (1= strongly disagree to 
6=strongly agree). The validity coefficient of correlation between items and total was r = 0.20 to 0.73, p<0.01, 
and Cronbach alpha was α=0.91. 
Personality: Two personality factors were measured in the current study: extraversion and agreeableness. The 
instrument used to measure personality was Bipolar Big-Five Marker (Jensen-Campbell et al., 1996; Saucier, 
1994). Each factor was taken from 5 items of unipolar format with 6-point Likert-type response options 
(1=strongly disagree to 6=strongly agree). The validity coefficient of correlation between items and total for 
extraversion factor instrument was r = 0.31 to 0.67, p<0.01, and Cronbach alpha was α=0.79. Meanwhile, the 
validity coefficient of correlation between items and the total for agreeableness factor instrument was r = 0.47 to 
0.67, p<0.01, and Cronbach alpha was α=0.85.  
All instruments used in this study were translated into the Indonesian language by using Brislin’s back 
translation technique (Brislin, 1976). 
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3. Results and Discussion 
3.1 Pre-test Data Analysis 
Result of the t-test revealed that there was no significant difference (t = -0.993, p > 0.05) on the pre-test score of 
peaceful behavior between the experimental group (M = -0.253, SD = 1.944) and the control group (M = 0.252, 
SD = 2.559). Therefore, both groups were considered homogenous. There was also no significant difference on 
the three sub-constructs, namely, nonviolence and hostility (t = -0.881, p > 0.05); conflict resolution strategy (t = 
-0.902, p > 0.05); and peaceful friendship (t = -0.540, p > 0.05). Accordingly, pre-test scores of nonviolence and 
hostility, conflict resolution strategy, and peaceful friendship sub-constructs between the experimental and 
control groups were homogenous. 
There was also no significant difference in peaceful behavior scores as a whole and for the three sub-constructs, 
nonviolence and hostility, conflict resolutions strategy and peaceful friendship among male and female 
adolescents, adolescents with low agreeableness personality and high agreeableness personality, adolescents with 
low extraversion personality and high extraversion personality. There was also no significant difference on 
peaceful behavior scores among adolescents with low and high self-esteem, adolescents with external and 
internal locus of control, as well as subjects with low and high attachment. The results of the statistical analyses 
on pre-test scores comparing experimental group and control group on peaceful behavior and its sub-constructs 
are summarized in Table 2. (refer Table 2) 
Table 2. T-test on the difference in pre-test score of the dependent variable based on the mediation variable 
between experimental group and control group 
Variable / group Allowed Dependent Variable 
Peaceful behaviour Nonviolence 
hostility 
Conflict resolution 
strategy 
Peaceful friendship 
1. Overall -0.993 -0.811 -0.902 -0.504 
2. Sex 
Male 
Female 
 
-1.117 
-0.423 
 
-1.035 
-0.272 
 
-0.311 
-0.908 
 
-1.050 
0162 
3. Agreeableness 
Low 
High 
 
-1.142 
-0.394 
 
-0.759 
-0.460 
 
-1.432 
-0.021 
 
-0.172 
-0.506 
4. Extraversion 
Low 
High 
 
-0.116 
-1.291 
 
0.254 
-1.301 
 
-0.516 
-0.745 
 
0.022 
-0.974 
5. Self-esteem 
Low 
High 
 
-0.375 
-1.071 
 
-0.339 
-0.891 
 
-0.531 
-0.560 
 
0.179 
-1.280 
6. Locus of control 
External 
Internal 
 
-0.656 
-1.011 
 
-0.165 
-1.670 
 
-0.192 
-0.932 
 
-1.300 
-0.029 
7. Attachment 
Low 
High 
 
-0.166 
-1.229 
 
-0.692 
-0.396 
 
-0.244 
-0.716 
0 
Note: All compared groups were homogeneous (p > 0.05) 
3.2 Effectiveness of Peer Conflict Resolution Focused Counseling 
It was found that there was a difference in peaceful behavior between the pre-test scores and post test scores of 
the experimental group and control group for the main variable of peaceful behavior (M=2.431, SD= 0.31) and 
the three sub-constructs of nonviolence and hostility (M=8.55, SD=201), conflict resolution strategy (M=4.95, 
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SD=1.06) and peaceful friendship (M=4.90, SD=1.0). On the whole, the experimental group had a significantly 
higher score than the control group. 
Based on the results of the data analysis as indicated in Table 3, it can be seen that there was a significant 
difference between the scores of the experimental and control group for the peaceful behavior variable (t = 7.913, 
p < 0.001); nonviolence and hostility (t = 4.199, p < 0.001); conflict resolution strategy (t = 4.690, p < 0.001) 
and peaceful friendship (t = 3.037, p < 0.01). Therefore, it was evident that PCRC was effective in increasing 
peaceful behavior that includes nonviolence and hostility, conflict resolution strategy and peaceful friendship. 
(refer to Table 3). 
Table 3. T-test results on the effectiveness of PCRC based on moderator variable 
Variable / group Dependent Variable 
Peaceful behaviour Nonviolence  
hostility 
Conflict resolution 
strategy 
Peaceful friendship 
1. Overall 7.913*** 4.199*** 4.690*** 3.037** 
2. Sex 
Male 
Female 
 
5.084*** 
5.911*** 
 
4.469*** 
2.170* 
 
2.810** 
3.762*** 
 
2.303* 
1.930 
3. Agreeableness 
Low 
High 
 
5.911*** 
5.311*** 
 
2.974*** 
2.957*** 
 
3.365** 
3.531*** 
 
1.315 
2.896** 
4. Extraversion 
Low 
High 
 
4.598*** 
6.696*** 
 
1.687 
4.594*** 
 
3.397** 
3.511** 
 
1.869 
2.408* 
5. Self-esteem 
Low 
High 
 
5.899*** 
4.870*** 
 
2.053* 
3.558*** 
 
4.495*** 
1.742 
 
1.099 
2.982** 
6. Locus of control 
External 
Internal 
 
5.389*** 
4.804*** 
 
2.317* 
3.617*** 
 
2.932** 
2.803** 
 
2.330** 
1.865 
7. Attachment 
Low 
High 
 
7.016*** 
4.272*** 
 
2.269* 
3.427** 
 
3.443*** 
2.602* 
 
2.612* 
1.899 
Note: *p < 0.05. **p < 0.01. ***p <0.001. 
3.3 Effectiveness of PCRC in Increasing Peaceful Behavior based on Moderator Variable 
The effectiveness of PCRC in increasing peaceful behavior between the experimental and control groups was 
analyzed by t-test based on moderator variables, namely, sex, personality, self-esteem, locus of control, and 
attachment. The t-test analysis result is described in Table 3. (refer Table 3). 
The t-test analysis showed that there was a significant difference in peaceful behavior score between the 
experimental and control groups of male adolescents (t = 5.084, p < .001) and female adolescents (t = 5.911, p < 
0.001). The result of the analysis on nonviolence and hostility sub-construct showed that there was a significant 
difference between the experimental and control groups of male adolescents (t = 4.469, p < 0.001) and female 
adolescents (t = 2.170, p < 0.05). For the conflict resolution strategy sub-construct, there was also a significant 
difference between male adolescents (t = 2.810, p < 0.01) and female adolescents (t = 3.762, p < 0.001). A 
significant difference was also found on the peaceful friendship sub-construct of male adolescents (t = 2.303, p < 
0.05). However, there was no significant difference in female adolescents (t = 1.930, p > 0.05). 
The analysis of peaceful behavior scores indicated that there was a significant difference between the 
experimental and control groups of adolescents with low agreeableness personality (t = 5.911, p < 0.001) and 
high agreeableness personality (t = 5.311, p < 0.001). For the nonviolence and hostility sub-construct analysis, 
there was also a significant difference between the experimental and control groups of adolescents with low 
agreeableness personality (t = 2.974, p < 0.001) and high agreeableness personality (t = 2.957, p < 0.001). A 
difference was also found on conflict resolution strategy sub-construct; for adolescents with low agreeableness 
personality, t = 3.365, p < 0.01, and the high agreeableness personality, t = 3.531, p < 0.001. However, for the 
peaceful friendship sub-construct, the difference was only found on the high agreeableness personality (t = 2.896, 
p < 0.01), whereas for the low agreeableness personality, there was no significant difference (t = 1.315, p > 
0.05). 
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The result of the analysis also showed a significant difference on peaceful behavior scores between experimental 
and control groups for the subjects with both low extraversion personality (t = 4.598, p < 0.001) and high 
extraversion personality (t = 6.696, p < 0.001). The analysis for nonviolence sub-construct and hostility scores 
showed that there was a significant difference for adolescents with high extraversion personality (t = 4.594, p < 
0.001) but no significant difference for adolescents with low extraversion personality (t = 1.687, p > 0.05). A 
significant difference also existed in conflict resolution sub-construct between experimental and control groups 
of adolescents with both low extraversion personality (t = 3.397, p < 0.01) and high extraversion personality (t = 
3.511, p < 0.001). For peaceful friendship sub-construct, a significant difference was only found in the subjects 
with high extraversion personality (t = 2.408, p < 0.05) but not in the adolescence with low extraversion 
personality (t = 1.869, p > 0.05). 
A significant difference of peaceful behavior scores was found between the experimental and control groups for 
the subjects with low self esteem (t = 5.899, p < 0.001) and subjects with high self esteem (t = 4.870, p < 0.001). 
This significant difference was also found in nonviolence and hostility sub-construct for adolescents with both 
low self esteem (t = 2.053, p < 0.05) and high self esteem (t = 3.558, p< 0.001). Nevertheless, a significant 
difference on conflict resolution strategy sub-construct was found only in subjects with low self esteem (t = 
4.495, p < 0.001) but not in subjects with high self esteem (t = 1.742, p > 0.05). There was no significant 
difference on sub-construct peaceful friendship mean scores in subjects with low self esteem (t = 1.099, p > 0.05) 
but there was a significant difference in subjects with high self esteem (t = 2.982, p < 0.01). 
The scores on peaceful behavior between the experimental and control groups among adolescents with external 
locus of control (t = 5.389, p < 0.001) and internal locus of control (t = 4.804, p < 0.001) were significantly 
different. The result of analysis also showed a significant difference in scores of nonviolence and hostility 
sub-construct between adolescents with external locus of control (t = 2.317, p < 0.05) and with internal locus of 
control (t = 3.617, p< 0.001). A similar result was also found on conflict resolution strategy for both subjects 
with external locus of control (t = 2.932, p < 0.01) and internal locus of control (t = 2.803, p < 0.01). While for 
peaceful friendship sub-construct, a significant difference was only found in adolescents with external locus of 
control (t = 2.330, p < 0.05) but was not found in those with internal locus of control (t = 1.865, p > 0.05). 
T-test analysis revealed that there was a significant difference in peaceful behavior mean scores between 
experimental and control groups for subjects with less attachment to their parents (t = 7.016, p < 0.001) and 
those with high attachment to their parents (t = 4.272, p < 0.001). The results of the analysis also showed that 
there was a significant difference in the mean scores of nonviolence and hostility sub-construct (t = 2.269, p < 
0.05); conflict resolution strategy (t = 3.443, p < 0.001) and peaceful friendship (t = 2.612, p < 0.05) for subjects 
with low attachment to their parents. Meanwhile, for the subjects with high attachment to their parents, there was 
a significant difference on nonviolence and hostility sub-construct (t = 3.427, p< 0.001) and conflict resolution 
strategy sub-construct (t = 2.602, p < 0.05), but there was no significant difference on peaceful friendship (t = 
1.899, p > 0.05). 
The results of the current study revealed that PCRC was effective in improving peaceful behavior among 
adolescents. It was also effective in improving nonviolence and hostility, conflict resolution strategy, and 
peaceful friendship among adolescents in this study. There are two implications of the current findings. Firstly, 
peaceful behavior could be raised to a higher level that is a shift from less peaceful behaviors to more peaceful 
ones. Secondly, peer conflict resolution focused counseling as an intervention technique had was shown to be 
effective in improving peaceful behavior among adolescents. 
The findings of this study further support Person-Centered Theory, which suggests that the aim of counseling is 
to help clients to experience congruence which is a psychological state whereby a person does not experience 
inner conflicts and a more harmonious relationship with other people. A person who is congruent will behave 
more peacefully towards other people (Rogers, 1961; Rogers, 1962; Rogers, 1963). 
Studies on Turkish (Guneri and Coban, 2004), and Brazilian adolescents (Freire et al., 2005), as well as on 
American children (Cochran et al., 2002) proved that psychological intervention was effective in improving 
peaceful behavior. A study by Barret-Lennard (1998) which applied Person-Centered Approach in a conflict 
resolution workshop proved that conflicting groups tended to accept and communicate better with each other 
after sharing their problems. A number of interventions such as counseling, conflict resolution training, and 
empathetic communication were effective in changing behaviors; enable the subjects to understand more about 
other people, to resolve their own problems constructively, and to develop peaceful behavior towards other 
people. 
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The results of this study support previous experimental studies (Shechtman and Nachshol, 1996), meta-analysis 
(Clayton et al., 2001; Prout and DeMartino, 1986; Wilson and Lipsey. 2007), and indirect experimental study on 
students (Orpinas and Horne, 2004). Those studies have concluded that school-based interventions lessen 
aggressive attitude and behavior, increase adolescents’ ability in resolving interpersonal conflicts, and improve 
interpersonal relationship among them. In other words, intervention leads to peaceful behavior among 
adolescents. 
Based on the results of the current study, Person-Centered Approach which became the basis of PCRC 
contributed to the effectiveness of the intervention. The Person-Centered Approach emphasized that therapeutic 
condition was necessary in solving clients’ problems. The counselor’s congruence, positive regard, genuineness 
and empathetic understanding acted as the therapeutic condition of the counseling process. The therapeutic 
condition allowed catharsis, emotional freedom, openness and willingness to solve problems. Those therapeutic 
factors were available during the counseling process (Bloch et al., 1979; Lampropoulus, 2001; Rogers, 2007). 
Rogers emphasized that the therapeutic condition was sufficient and necessary in a counseling process, as it 
promotes positive change in client’s behavior (Rogers, 2007).  
Teachers may also be involved in the intervention process provided that they are trained in conflict resolution 
techniques. A study on teachers revealed that training for teachers on a model of constructive conflict resolution 
and cooperative learning was effective in increasing social behaviors, reducing misbehaving actions, improving 
positive attitudes towards other people, and strengthening interpersonal relationships among students (Zhang, 
1994). 
Generally, PCRC was effective in improving overall peaceful behaviors. The intervention was also effective for 
specific behaviors such as nonviolence and hostility, conflict resolution strategies and peaceful friendship in both 
male and female adolescents, adolescents with high and low personality extraversion, adolescents with high or 
low self-esteem, adolescents with external or internal locus of control, and adolescents with high or low 
attachment to their parents.  
However, the current study found that PCRC was ineffective in increasing peaceful friendship among female 
adolescents. Boys and girls had different natural tendencies. For girls, friendship is their top priority while boys 
tend to be less intimate in their friendship. Nonetheless, when a conflict occurred among the same sex, girls are 
more deeply affected by their conflicts than the boys because the conflicts become personalized due to emotional 
reasons. For this reason, PCRC is unlikely to be advantageous or beneficial for girls (Kenny et al., 2005).   
PCRC was also ineffective in increasing peaceful friendship for adolescents with low agreeableness, low 
extraversion, low self-esteem, internal locus of control, and high attachment. The peaceful friendship behavior 
was not only personal but also involves other people/friends. An adolescent might experience conflicts several 
times during the same phase of his life (Wheeler, 1994; Winter et al., 2005). Based on their studies, Winter et al. 
(2005) and Wheeler (1994) concluded that it was insufficient to conduct one counseling service to adolescents 
with high tendencies for conflicts. In other words they needed more intensive and probably more interventions in 
order to promote or increase peaceful behavior.  
The current study also found that PCRC was also ineffective in improving conflict resolution among adolescents 
with high self-esteem. Individuals with high self-esteem might experience psychological problems due to their 
egoistic tendencies (Baumeister, 1996). Based on studies by Baumeister et al. (1996), together with Bushman 
and Baumeister (1998), individuals tended to defend their self appraisals consistently; to avoid self changing, 
and to perceive that they do not need any help from other people. Furthermore, when they came into their ego, 
they tended to react emotionally, perceiving that they were doing something right.  
4. Conclusion 
The results of the study supported previous studies. Counseling intervention was effective in reducing aggression 
and conflicts among students, in raising creativity to cope with conflict, and in strengthening social relationship. 
It can be concluded that PCRC is an alternative intervention to conflicts among adolescents. 
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